Reflection (Wominjeka Song)
Your Arts/Teaching Practice Focus: 
As I mentioned in My Art Portfolio this learning experience was part of reconciliation week’s planning for learning. For this reason, the focus of this learning experience was to improve the knowledge of children (who are mostly come from immigrant families and none of them was identified as Aboriginal or Torres Strait Islanders) and I (as an international student) about the culture of Aboriginal people THROUGH singing the Wominjeka song. 
According to Aboriginal eight ways of learning (Yunkapotra 2009), I tried to bring the Aboriginal culture to my classroom by sharing a story, representing symbols and images and link them to the land.
 In terms of music, one of the significant learnings for me as a pre-service teacher was to understand that body percussion is one of the best instruments for children to engage with music as it is explained by Dinham and Chalk (2017). Since I provided the children with drums in another learning experience prior to this one and I found out that they need to develop their understanding of beat and pitch and most of them need hand-eye coordination development. As a result, I planned for this song with body percussion which was a successful learning experience. It was a purposeful, teacher-led and intentional teaching that aimed to provide opportunities for children to learn more about Aboriginal culture through singing. As Dinham and Chalk (2017) mention that it is important to teach through the culture instead of teaching the actual culture and acknowledging the sensitivity of this topic (particularly for me as an international student-teacher), I let the children listen to the story, observe the relationships and then introduce them to the song and avoiding additional explanation. I let the children enjoy singing the song and feel the joy of it. Dinham and Chalk (2017) point out that in a holistic approach, children would experience various aspect of arts in a specific activity. My purpose of using the props (please see here) was to undertake a holistic approach by letting the children ‘see’ while singing, in addition to recalling the pictures of the book that was read for them.

Educational Dimensions CLIMER:
Connecting: Children connected with a new aspect of Aboriginal culture through singing a song using Aboriginal vocabulary rather than English. 
Languages: Children heard the word ‘body percussion’ and ‘beat’ and had a conversation about our body as an ‘instrument’.
Making: Children were taught how to sing in tune and tap on their lap simultaneously to the beat. 
Where is the Math in this? 
 In terms of mathematical skills and knowledge development, Björklund and Ahlskog-Björkman (2017) highlight the significance of relationship to representation. They explain that children interpret representation and concepts in different ways to make meaning. This is evident in the purposeful use of props in this singing learning experience in which provided children with the opportunity to visualise what they have read in the book and connect them to the symbols in front of them while singing a related song.
 
Where to next? 
According to Studio Habits of Mind, I provided opportunities for the children to Express their feelings and ideas through this learning experience by setting a Wominjeka table on the lightbox and adding Aboriginal people dolls. I added Australian animals to address children’s voice since children said this river needs animals to become real. Children played and sang Wominjeka in their own way and at their own pace for several days. Through singing this song, they engaged more with the culture of Aboriginal people and new vocabulary was added to our daily conversations; children liked to say Wominjeka in the morning when their friends arrived at the kinder. 
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